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LOUISIANA PHYSICAL EDUCATION GRADE-LEVEL EXPECTATIONS
HANDBOOK OVERVIEW

INTRODUCTION

Through legislative requirements of Act 180 (2007), The Louisiana Department of Education
(LDOE) was given the responsibility to coordinate the development and implementation of
physical education (PE) curricula in all public elementary and secondary schools. Also in
2007, coordinated school health stakeholders recommended the development of grade-level
expectations (GLEs) for PE. GLEs have been developed for core content subjects to develop
grade-by-grade standards to guide the development of curriculum, instruction, and assessment
and to provide uniformity in subject content taught across Louisiana. Therefore, the
Department of Education chose to develop GLEs to achieve the charge of developing curricula
in PE.

PURPOSE OF THE GLE HANDBOOK

The Louisiana Grade-Level Expectations handbook includes grade-specific information about
the GLEs. The handbook includes introductory information, standards, benchmarks, GLEs,
assessment strategies, glossary, references, and resources.

GRADE-LEVEL EXPECTATIONS DEVELOPMENT GUIDELINES

Each grade-level expectation is meant to further define a content standard and benchmark(s).
There is a progression of specificity; the standards represent broad statements, benchmarks are
more specific, and GLEs provide the most detail. Grade-level expectations have been
developed from Kindergarten through grade 12.

GLEs do not represent the entire curriculum for a given grade or course. Rather, they represent
the core content that should be mastered by the end of a given year by all students. For mastery
to be achieved at a given level, it may be necessary for those skills to be introduced at an
earlier grade. Similarly, skills will need to be maintained after mastery has occurred.

The GLEs were developed with the following goals in mind:

to articulate learning from K-12
e to be appropriate for the developmental or grade level of students
e to move from the concrete to the abstract
e to attend to prerequisite skills and understandings
e 1o be specific
The GLEs were developed with an effort to avoid:
e statements of curricular activities or instructional strategies

e value-laden concepts and understandings



LOUISIANA PHYSICAL EDUCATION GRADE-LEVEL EXPECTATIONS
HANDBOOK OVERVIEW

SUMMARY OF GLE DEVELOPMENT PROCESS

1.

Convening GLE Development Committee

In February 2008, nineteen health and physical education professionals from around
Louisiana, chosen for their knowledge of standards and curriculum, were convened by the
Division of Student Learning and Support, Safe and Healthy Schools Section, to assist with
the development of GLEs for physical education.

Completing Initial Drafts

Although the development committee was organized into grade cluster levels of K-2, 3-5,
6-8, and 9-12, the GLEs were written specifically for each grade level. Throughout 2008,
the development committee met face-to-face on three occasions and spent numerous hours
reviewing and modifying the GLEs. The draft GLEs were completed and prepared for
further review

Conducting an Online/Electronic Public Review

An online/electronic public review and feedback system was developed for the GLEs and
made available on the LDOE Web site. The purpose of this review was to solicit a broad
range of feedback on the GLEs from parents, teachers, and other stakeholders.

Identifying National Consultants

With the assistance of the National Association of Sport and Physical Education (NASPE),
the Division of Student Learning and Support, Safe and Healthy Schools Section was able
to identify three national consultants to provide an external review of the GLES and assist
with GLE implementation strategy development.

Completing an External Review
The national consultants conducted a thorough review of the GLEs and each provided the
DOE and the development committee with a report of suggested GLE revisions.

Conducting Final Committee Meeting

The GLE development committee was reconvened to review public comments and
feedback from the external review consultants. The committee made final edits to the
documents for presentation to the Louisiana State Board of Elementary and Secondary
Education.

Obtaining BESE Approval of the GLES
In June 2009, the LDOE staff presented the GLEs to the Louisiana State Board of
Elementary and Secondary Education for review and approval.

Conducting Implementation Strategic Planning Session

In July 2009, the Safe and Healthy Schools Section of the LDOE convened a strategic
planning session with the GLE development committee and the three national consultants
to develop a GLE implementation plan for Louisiana schools.



LOUISIANA PHYSICAL EDUCATION GRADE-LEVEL EXPECTATIONS
HANDBOOK OVERVIEW

CONCLUSION

Louisiana’s content standards and benchmarks have guided the Louisiana education reform
program for several years. As an extension of the content standards and benchmarks, the GLES
provide a link among instruction, curriculum, and assessment. The primary goal is a common
understanding among parents, students, teachers, and the general public about what is expected
of Louisiana students as they progress from grade to grade.
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SECTION I: INTRODUCTION

Louisiana State Physical Education Standards are based on the National Physical
Education Standards developed by the National Association for Sport and Physical
Education. This standards document is not a state curriculum or a predetermined course
of study; rather, it speaks of competencies, defining what a student should know and be
able to do. Teachers in the state of Louisiana are encouraged and empowered to create
their own physical education curriculum that would best help their students meet these
standards.

Standards-based reform seeks to establish clear, attainable standards at internationally
competitive levels for all students. Because the standards are consensus statements about
what a student should “know and be able to do,” they provide a basis for student
assessment and for evaluating programs at national, state, and local levels.

A significant benefit to physical education offered through the delineation of a
comprehensive set of standards and accompanying assessments is that they combat the
uninformed idea that physical education is an “academically soft” area of study. The
standards ascribe academic standing to physical education. They say there is such a thing
as achievement, that knowledge and skills matter, and that mere willing participation is
not the same as education.

Educational reform initiatives include aligning assessment to a program with a fully
integrated teaching process which provides meaningful information about student
learning and achievement. The transformation of assessment programs is moving toward
performance-based assessments that focus on high-priority objectives and significant
outcomes for students. The primary goal of assessment should be the enhancement of
learning, rather than the documentation of learning for the purpose of determining a
grade.

The Louisiana State Content Standards are presented in grade clusters (K-2, 3-5, 6-8, and
9-12) representing the configuration of most Louisiana school systems and
developmentally appropriate physical education.



LOUISIANA STANDARDS FOUNDATION SKILLS

The Louisiana Content Standards Task Force has developed the following foundation
skills which should apply to all disciplines:

1.

Communication: A process by which information is exchanged and a concept of
“meaning” is created and shared between individuals through a common system of
symbols, signs, or behavior. Students should be able to communicate clearly,
fluently, strategically, technologically, critically, and creatively in society and in a
variety of workplaces. This process can best be accomplished through use of the
following skills: reading, writing, speaking, listening, viewing, and visually
representing.

Problem Solving: The identification of an obstacle or challenge and the application
of knowledge and thinking processes which include reasoning, decision-making, and
inquiry in order to reach a solution using multiple pathways, even when no routine
path is apparent.

Resource Access and Utilization: The process of identifying, locating, selecting, and
using resource tools to help in analyzing, synthesizing, and communicating
information. The identification and employment of appropriate tools, techniques, and
technologies are essential in all learning processes. These resource tools include pen
or pencil and paper; audio/video material, word processors, computers, interactive
devices, telecommunication, and other emerging technologies.

Linking and Generating Knowledge: The effective use of cognitive processes to
generate and link knowledge across the disciplines and in a variety of contexts. In
order to engage in the principles of continued improvement, students must be able to
transfer and elaborate on these processes. “Transfer” refers to the ability to apply a
strategy or content knowledge effectively in a setting or context other than that in
which it was originally learned. “Elaboration” refers to monitoring, adjusting, and
expanding strategies into other contexts.

Citizenship:  The application of an understanding of the ideals, rights, and
responsibilities of active participation in a democratic republic that includes working
respectfully and productively together for the benefit of the individual and the
community; being accountable for one’s civil, constitutional, and statutory rights; and
mentoring others to be productive citizens and lifelong learners.

Note: These foundation skills are listed numerically in parentheses at the end of each

benchmark.



LOUISIANA PHYSICAL EDUCATION STANDARDS

1. Demonstrates competency in many movement forms and proficiency in a few
movement forms (1,2,5)

The intent of this standard is the development of movement competence and proficiency.
Movement competence implies the development of sufficient ability to enjoy
participation in physical activities and establishes a foundation to facilitate continued
motor skill acquisition and increased ability to engage in appropriate motor patterns in
daily physical activities. The development of proficiency in a few movement forms gives
the student the capacity for successful and advanced levels of performance to further
increase the likelihood of participation. In the primary years, students develop maturity
and versatility in the use of fundamental skills (e.g., running, skipping, throwing,
striking) that are further refined, combined and varied during the middle school years.
These motor patterns, now having evolved into specialized skills (e.g., a specific dance
step, chest pass, catching with a glove), are used in increasingly more complex movement
environments (more players or participants, rules, and strategies) through the middle
school years. On the basis of interest and ability, high school students select a few
activities for regular participation within which proficiency will be developed. In
preparation for adulthood, students should have acquired the basic skills to participate in
a wide variety of leisure and work-related physical activities and advanced skills in at
least two or three areas.

2. Applies movement concepts and principles to the learning and development of
motor skills (1,2,4)

This standard concerns the ability of the learner to use cognitive information to
understand and enhance motor skill acquisition and performance. This includes the
application of concepts from disciplines such as motor learning and development, sport
psychology and sociology, biomechanics, and exercise physiology. Specifically, this
would include concepts like increasing force production through the summation of forces,
effects of anxiety on performance, and the principle of specificity of training.
Knowledge of such concepts and practice applying these concepts enhances the
likelihood of independent learning and, therefore, more regular and effective participation
in physical activity. During the lower elementary years, emphasis is placed on
establishing a movement vocabulary and the initial application of introductory concepts
(e.g., for absorption, principles governing equilibrium, application of force). Through the
upper elementary and middle school years, an emphasis is placed on learning more and
increasingly complex concepts. In addition, emphasis is placed on applying and
generalizing these concepts to real-life physical activity situations (e.g., managing stress
and the effect of growth spurt on movement performance). During the high school years,
the student should possess sufficient knowledge of concepts to independently and
routinely use a wide variety of increasingly complex concepts (e.g., performance trends
associated with learning new motor skills, specificity of training). By graduation, the



student should have developed sufficient knowledge and ability to independently use
their knowledge to acquire new skills while continuing to refine existing ones.

3. Exhibits a physically active lifestyle (1,2,3,4,5)

The intent of this standard is to establish patterns of regular participation in meaningful
physical activity. This standard should connect what is done in the physical education
class with the lives of students outside of physical education. While participation within
the physical education class is important, what the student does outside the physical
education class is critical to developing an active, healthy lifestyle. Students are more
likely to participate if they have had opportunities to develop movement competence, and
they should be encouraged to participate in vigorous and unstructured play. As students
get older, the structure of activity tends to increase, and the opportunities for participation
in different types of activity increase outside of the physical education class. Attainment
of this standard should develop an awareness of those opportunities and encourage a
broad level of participation. Cognitive understandings develop from an initial awareness
of cause and effect relationships between activity and its immediate and identifiable
effects on the body to an increased understanding of the role of physical activity on the
physiological body, social opportunities and relationships, and emotional well being. This
yields a comprehensive perspective on maintaining the idea of a healthy lifestyle.

4. Achieves and maintains a health-enhancing level of physical fitness (2,3,4,5)

The intent of this standard is for the student to achieve a health-enhancing level of
physical fitness. Students should be encouraged to develop higher levels of basic fitness
and physical competence as needed for many work situations and active leisure
participation. Health-related fitness components include cardiorespiratory endurance,
muscular strength and endurance, flexibility, and body composition. Expectations for
students’ fitness levels should be established on a personal basis, taking into account
variation in entry levels rather than setting a single set of standards for all children at a
given grade level. For elementary children, the emphasis is on promoting an awareness
of fitness components and having fun while participating in health-enhancing activities
that promote physical fitness. Middle school students gradually acquire a greater
understanding of the fitness components, how each is developed and maintained, and the
importance of each in overall fitness. Secondary students are able to design and develop
an appropriate personal fitness program that enables them to achieve desired levels of
fitness.  Thus, students should have both the ability and willingness to accept
responsibility for personal fitness which fosters an active, healthy lifestyle.

5. Demonstrates responsible personal and social behavior in physical activity
settings (1,2,5)

The intent of this standard is the achievement of self-initiated behaviors that promote
personal and group success in activity-oriented settings. These include safe practices,
adherence to rules and procedure, etiquette, cooperation, teamwork, ethical behavior in
sport, and positive social interaction. Achievement of this standard in the lower



elementary grades begins with recognition of classroom rules and procedures, as well as a
focus on safety. In the upper elementary levels, students identify the purposes for rules
and procedures and become involved in decision-making processes to establish rules and
procedures for specific activity situations. High school students initiate responsible
behavior and function independently and responsibly, while positively influencing the
behavior of others in physical activity settings.

6. Demonstrates understanding and respect for differences among people in
physical activity settings (1,5

The intent of this standard is to develop respect for individual similarities and differences
through positive interaction among participants in physical activity. Similarities and
differences include characteristics of culture, ethnicity, motor performance, disabilities,
physical characteristics (e.g., strength, size, shape), gender, race, and socio-economic
status. Elementary school students begin to recognize individual similarities and
differences and participate cooperatively in physical activity. By middle school, students
participate cooperatively in physical activity with persons with diverse characteristics and
backgrounds. High school students are expected to be able to participate with all people,
recognize the value of diversity in physical activity, and develop strategies for inclusion
of others.

7. Understands that physical activity provides opportunities for enjoyment,
challenge, self-expression, and social interaction 1,4

This standard is designed to develop an awareness of the intrinsic values and benefits of
participation in physical activity that provides personal meaning. Physical activity can
provide opportunity for self-expression and social interaction and can be enjoyable,
challenging, and fun. These benefits entice people to continue participation in activity
throughout their life span. Elementary school children derive pleasure from movement
sensations and experience challenge and joy as they sense a growing competence in
movement ability. At the middle school level, participation in physical activity provides
important opportunities for challenge, social interaction and group membership, as well
as opportunities for continued personal growth in physical skills and their applied
settings. Participation at the high school level continues to provide enjoyment and
challenge as well as opportunities for self-expression and social interaction. As a result
of these intrinsic benefits of participation, students will begin to actively pursue lifelong
physical activities that meet their own needs.



NEED FOR REFORM: A CALL TO ACTION

Quiality Physical Education:

Physical education is at the core of a comprehensive approach to promoting physical
activity through schools. All children, from pre-kindergarten through grade 12, should
participate in quality physical education classes every school day with a qualified and
appropriately trained physical education specialist. Physical education has the potential
to help students develop the knowledge, attitude, skills, behavior, and confidence needed
to be physically active for life. Leading professionals in the field of physical education
have developed a “new” kind of physical education that is fundamentally different from
the stereotypical “four-sport curriculum” or the “roll out the balls and play” classes of
decades past. These featured little meaningful instruction, lots of humiliation, and little
to no participation for students who were not athletically gifted. Professional
associations, academic experts, and many teachers across the country are promoting and
implementing quality physical education programs that emphasize participation in
lifelong physical activity using a skill theme teaching strategy. This pedagogical
approach enables students to become competent in a variety of locomotor, non-
manipulative and manipulative skills that students can use enjoyably and confidently to
play a sport, perform a dance, or participate in gymnastics.

Quality physical education is not a specific curriculum or program; it reflects, instead, an
instructional philosophy that emphasizes:

e  Providing intensive instruction in the motor and self-management skills needed
to enjoy a wide variety of physical activity experiences, including dance,
gymnastics, competitive and noncompetitive activities.

e Keeping all students actively engaged in skill practice for most of the class
period.

e  Building students’ confidence in their physical abilities.

e Influencing moral development by providing students with opportunities to
assume leadership, cooperate with others, and accept responsibility for their own
behavior.

e  Providing students with the knowledge and tools to achieve and maintain their
own level of personal physical fitness.

e Integrating classroom content into the physical education curriculum.

e  Having fun.

Never before has there been a greater need for quality, daily physical education in our
schools. Our young people today are in large measure, inactive, unfit, and increasingly
overweight. Research indicates:

e  Physical inactivity has contributed to an unprecedented epidemic of childhood
obesity that is currently plaguing the United States.



e  Percentage of young people who are overweight has doubled since 1980.
e  When physical inactivity is combined with poor diet, the impact on health is
devastating, accounting for an estimated 300,000 deaths per year.

The Surgeon General’s report made clear that the health benefits of physical activity are
not limited to adults. Regular participation in physical activity during childhood and
adolescence:

e  Helps build and maintain healthy bones, muscles and joints.

e  Helps control weight, build lean muscle and reduce fat.

e Prevents or delays the development of high blood pressure and helps reduce
blood pressure in some adolescents with hypertension.

e  Reduces feelings of depression and anxiety.

Purpose:

This framework document articulates, organizes, and integrates the content and processes
of physical education. It serves as a bridge between classroom practice and national
standards established by the physical education community. The standards define what a
physically educated person should know and be able to do. It reflects research in
physical education as it outlines instructional content, teaching methodologies, and
assessment strategies.

These content standards are designed to guide the process of reforming physical
education in this state. They provide the following:

o Master plan for developing physical education literacy in Louisiana’s students
as they progress from kindergarten through grade 12.

o Design for physical education that meets Louisiana’s specific needs.

o Catalyst for insightful discussion of the fundamental nature of physical
education.

o Guide for evaluating progress and achieving physical education literacy among
the students of Louisiana.

o Vision of physical education for the state and a tool to enable local districts,
schools, and educators to grasp the nature, purpose, and role of physical
education.

Intended Audiences:

This document is intended for use mainly by kindergarten through grade 12 teachers of
physical education and curriculum developers to plan curriculum, instruction, and
assessment for teachers and students in local districts.



Intended Use:

Intended uses for this framework include the following:

1.

2.

For teachers and curriculum developers, a guide for planning curriculum,
instruction and assessment;

For parents, a means for assessing the effectiveness of their children’s physical
education program;

For administrators and school board members, a vision for physical education and
a basis for planning resource allocations, material purchases, local curriculum
development and teachers’ professional development;

For policy makers and state education staffs, a basis for developing laws, policies
and funding priorities to support local reforms;

For staff developers, a basis for creating professional development materials and
strategies designed to increase teachers’ knowledge of physical education content,
teaching methodologies and assessment strategies;

For assessment specialists and test developers, a guide for the development of an
assessment framework to assess students’ physical education understanding and
ability more effectively;

For colleges and universities, a guide for content and design of teacher
preparation programs; and

For business and industry leaders and government agencies, a basis for
developing effective partnerships and local reforms for funding instructional
materials and professional development.




SECTION II: THE TEACHING AND LEARNING OF
PHYSICAL EDUCATION

NATURE OF PHYSICAL EDUCATION

Physical education is the content area that teaches learners about movement. It is an
essential academic component in the school curriculum that emphasizes learning in the
psychomotor domain and guides learners in the process of becoming physically active for
a lifetime. Physical education is distinctively different from recess, free play, recreational
sports, and athletics. Rather, it is a comprehensive instructional program that provides
developmentally appropriate activities while meeting the needs of all learners.

UNIFYING CONCEPTS AND PROCESSES

Physical education is a cumulative process with wellness as the end result. To achieve
this goal, physical education teachers must develop and implement a quality program that
is hierarchical in nature. This includes instruction in the fundamental motor skills, dance
and rhythms, sport skills, recreational activities, individual and team sports, and health-
related fitness. A quality physical education program develops the total person by
providing unique content in all three learning domains. In addition, novel and innovative
games and activities are appropriate and provide other ways for learners to be successful
in physical activity.

While physical education encompasses its own unique content, it also offers an
opportunity to reinforce other content areas such as math, science, language arts, and
social studies. The development of critical and higher order thinking skills, a continuous
educational objective, is also facilitated through physical education. In fact, no other
content area addresses the psychomotor development of learners while also offering
unlimited opportunities to develop the cognitive and affective domains.

INSTRUCTIONAL ISSUES AND PROCESSES

It is important to remember that the purpose of physical education is to develop
individuals who become lifelong movers. Research findings have consistently shown
that individuals who are physically active three to five times per week are healthier and
less prone to disease and injury. Therefore, the majority of each physical education class
should be dedicated to physical movement. Teachers of physical education must plan
their instruction to optimize physical movement opportunities for all students. For
example, elimination games should be modified to allow for students’ quick return to the
game; waiting time in lines can be reduced by more effective planning and distribution of
equipment; and teachers can increase active participation of all students by using more
effective grouping strategies.



Lifelong movement can and should take many forms in modern physical education
programs. For individuals to be physically active, they must value movement, have the
skills to participate in movement, understand the importance and potential impact of
being physically active, and have the knowledge to be physically active in a safe manner.
To that end, some antiquated practices in physical education need to be changed. For
example:

e  Physical exercise should not be used as punishment.

. Knowledge and skills (needed for active, effective participation in movement)
must be taught and practiced before students can be expected to apply these in
game situations.

. Cognitive content of physical education should go beyond game rules, history,
and court dimensions.

. Overemphasis on competition needs to be tempered by activities that teach
social responsibility and cooperation.

During the school years, teachers have numerous opportunities to influence their
students. This may include engaging in practices such as matching teaching styles with
learning styles, providing diverse opportunities for students to learn, showing a genuine
interest in all students, and modeling an enjoyment of physical movement, exercise, and
other sound health practices.

Effective teachers have many important opportunities to influence students while those
students are directly learning in their class. This influence often remains with students
well into their adulthood. Through their instruction, teachers can influence a student’s
lifespan movement by matching their teaching style with student learning styles, selecting
developmentally appropriate activities, using effective teaching strategies through
modeling an enjoyment of physical movement, and by providing students with diverse
opportunities to move.

Physical education teachers should initially have a broad base of knowledge and skills.
To maintain effectiveness in their teaching, they have a responsibility to expand their
“base” by attending workshops and conferences, and engaging in partnerships with other
educational leaders in their community.

TECHNOLOGY, MATERIALS AND EQUIPMENT

Teachers of physical education can also facilitate student learning through the use of a
variety of technology, materials, and equipment. Physical education is an "equipment
intensive” content area, as physical activity is usually facilitated by equipment.
Furthermore, many games require equipment that can stimulate creativity and make
movement safer for participants. The materials and equipment used in physical education
should be developmentally appropriate, safe, varied and plentiful.

10



Technology can be used as one of the tools to improve the quality of physical education
programs. There are many forms of technology used in physical education. Students
monitor fitness and analysis of movement skills with monitoring instruments. These
tools allow students and teachers to keep records, graph progress, create simulations, and
compare performances to national standards. On-line services provide added information
about health-related issues and fitness. Using the appropriate instruments will give the
students an opportunity to assess information, process ideas, and communicate results.

Both teaching and student learning can be enhanced through the use of technology such
as:

Fitness software Videos

Presentation software Pedometers

Web sites Electronic notebooks
Laptop computers Heart rate monitors
Palm pilots Nutrition software
Physical activity software Camcorders

Fitness testing equipment Digital cameras
Laser discs Internet access

In order to be fully included in the general curriculum, students with physical or visual
disabilities often require unique or specific types of adaptive equipment. These might
include a wheelchair, a communication device, or a cane for orientation and mobility.
With few exceptions, these students can successfully participate and acquire the skills
necessary for a healthy lifestyle.

EQUALITY/EQUITY

Two Federal laws that continue to have profound effects on physical education
curriculum and instruction are Public Law 94-142, Education for All Handicapped, and
Title IX of the Educational Amendments Act of 1972.

Public Law 94-142 (amended in 1990 as the Individual with Disabilities Education Act —
IDEA) includes physical education as part of the federal mandate to meet the educational
needs of children with disabilities. The law issues explicit guidelines that have a
significant impact on physical education and the efforts of those responsible for
implementing the programs. All teachers of physical education must be prepared to teach
students with disabilities who are integrated in regular physical education classes.
Louisiana’s statute R.S. 17:1941, Education of All Handicapped Children Act, mirrors
the federal language and specifically states that educational placement and procedures,
including physical education, must be based on individual student needs. To the
maximum extent possible, students with disabilities must be provided instruction in the
general physical education program with their non-disabled peers.

11



Title IX prohibits the separation of sexes and mandates that all offerings be
coeducational. It is landmark legislation that bans sex discrimination in schools, whether
it is in academics or athletics. Title IX states:

"No person in the U.S. shall, on the basis of sex be excluded from
participation in, or denied the benefits of, or be subjected to discrimination
under any educational program or activity receiving federal aid.”

Athletics has created the most controversy regarding Title X, but its gains in education
and academics are notable. The law clearly applies to all operations and instructional
activities of a local educational agency. In effect, the physical education programs
provided by the school system and individual school must meet all applicable Title IX
guidelines.

SAFETY

Although safety is an important part of every educational environment, it is paramount to
effective physical education. Safety management should be included in every lesson plan
and is most effective when it is developed from a proactive perspective. Safety
management should include a preventive component, a crisis management component,
and an instructional component. The preventive component of safety management
includes systematic inspection of facilities and equipment, appropriate supervision of
students at all times, age appropriate activities, sound teaching progressions, and
contingency plans. Crisis management includes correct implementation of contingency
plans and appropriate first aid. The instructional component requires teachers to instruct
students on the correct ways to perform skills and activities. Teachers must also teach
students to be responsible class members by participating in each class in a safe manner.

Protection of students should go beyond their physical well-being to include emotional
safety. By providing success-oriented activities and maintaining a positive learning
environment, physical education teachers can best nurture a learner’s self-concept.
Ensuring emotional safety of learners may be addressed by developing appropriate
effective objectives in lesson planning.

12



SECTION I11: THE NEW VISION OF ASSESSMENT

Standards are consensus statements about what a student should know and be able to do.
They provide a basis for student assessment, and a basis for evaluating programs at
national, state, and local levels. Assessment is the process of gathering evidence about a
student’s level of achievement in a specified subject area and of making inferences based
on that evidence for a variety of purposes. The primary goal of assessment should be
seen as the enhancement of learning, rather than simply the documentation of
learning. Educators must be able to assess individual achievement; otherwise, it will be
impossible to know whether the standards are being reached. Whereas a broad range of
assessment techniques (measures) could well be used to determine whether a given
standard is being met, such assessment should:

Reflect the subject content that is most important for students to learn.
Enhance learning through a connection with instruction.

Provide consistent (reliable) evidence of student performance.

Yield valid inferences about student learning.

In effect, assessment serves to undergird the standards movement. It is the “glue” that
holds the standards framework together.

A significant benefit to physical education offered through the delineation of a
comprehensive set of standards and accompanying assessments is that they combat the
uninformed idea that physical education is an “academically soft” area of study. The
standards essentially state that physical education has academic standing. They state that
there is such a thing as achievement, that knowledge and skills matter, and that mere
willing participation is not the same as education. They affirm that discipline and rigor
are essential to achievement. They further state that all behaviors associated with physical
education can in some way be measured, if not always on a numerical scale, then by
informed critical judgment.

At a time in which greater demands are likely to be placed on assessment than at any
other time in the history of American education, there is growing dissatisfaction with the
traditional forms of assessment - whether it is the use of multiple-choice, machine-scored
tests, or the use of standardized sport skill of physical fitness tests. Although many
physical education teachers use a variety of tests to measure attributes such as physical
fitness or sport skill competency, they frequently feel dissatisfied with what these tests
reflect. They know that students are learning, yet the use of these tests do not seem to
facilitate learning nor provide a very good indicator of what was learned. Furthermore,
many of the available techniques and tests are impractical to use in the typical physical
education class setting and are not conducive to enhancing instruction. Perhaps no other
element of the instructional process is so often abused as the assessment process.
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Amid the dissatisfaction and controversy over assessment procedures, the reform
movement in education includes changing assessment to a program that is more fully
integrated with the teaching process and provides meaningful information about student
learning and achievement. The transformation of assessment programs, especially the
day-to-day teacher initiated assessment, is moving toward performance-based
assessments that focus on high-priority objectives and significant outcomes for students.
Such performance assessment usually refers to assessment tasks in which students
demonstrate skills and competencies rather than selecting one of several predetermined
answers to an exercise. Furthermore, assessments that are “authentic” in nature, that is,
designed to take place in a real-life setting rather than in an artificial or contrived setting,
are being advocated. While this movement towards authentic assessment is being
heralded as innovative, in reality many of these assessment techniques have been used in
physical education for years. The very nature of the content of physical education
frequently manifests itself in directly observable behavior. As a result, observational
analysis and subjective methods of assessment have frequently been used by physical
education teachers. The current interest in performance-based authentic assessment
seems to provide legitimacy to many of these methods.

Although the assessment process may be utilized by teachers and school officials for
many discrete tasks, too often assessment is seen solely for the purpose of determining a
student’s grade. To narrowly identify grading as the singular purpose of assessment is a
significant factor contributing to inappropriate assessment practices and poor instruction
in general. The primary goal of assessment should be seen as the enhancement of
learning, rather than simply the documentation of learning. The assessment model
therefore becomes formative in nature, placing teachers’ professional judgments at the
center of the process. The process itself may be more informal, practical, and expedient,
as well as more relaxed in terms of psychometric standards. It is within this context that
the various assessment options presented herein have been developed.

For all students to become physically educated, assessment practices must support the
instruction of physical education and the learning of each student. This is the primary
goal of assessment of physical education. When done equitably, assessment of student
progress will further learning.  Assessment should be a dynamic process that
continuously yields information about student progress toward the achievement of the
content standards in physical education. The process of gathering evidence to make
inferences about student learning communicates to students and all of those concerned
with their learning what is valued in physical education and how students are progressing
toward specific goals. When the information gathered is consistent with learning goals
and is used appropriately to guide teaching, it can enhance learning as well as document
it. Unless we embrace a new philosophy of assessment and implement new assessment
activities geared to high-priority objectives, physical education will fall short of
achieving new visions of excellence as sought in educational reform.
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SECTION IV

LOUISIANA PHYSICAL EDUCATION
CONTENT STANDARDS, BENCHMARKS AND GRADE-
LEVEL EXPECTATIONS (GLEYS)

Coding Key for GLEs

Standards are broad goals for student achievement in a content area. Each standard is followed by a

set of benchmarks. The benchmarks state what a student should know and be able to do in order to reach

the standard. The GLEs are more specific statements regarding what students should know and be able to do
at the end of each grade level. The key below will explain the coding used for the GLEs contained in this
document.

The first number indicates the standards number. The capital letter represents the cluster level.
The third symbol is a second number, which represents the benchmark number. The number following the
decimal point is the GLE number for the benchmark. The letters for each grade cluster level are below:

P represents the primary cluster level, grades K-2.

E represents the elementary cluster level, grades 3-5.

M represents the middle school cluster level, grades 6-8.
H represents the high school cluster level, grades 9-12.

Example:
2-E-4.1 would represent the first GLE for benchmark four for standard two on the Elementary Level
(arades 3-5).
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Kindergarten

Standard 1: Demonstrates competency in many movement forms and proficiency in a few
movement forms.

The intent of this standard is to enable students to demonstrate mature locomotor and non-
locomotor skills and combine these movements into smooth and rhythmical sequences in a
variety of conditions.

Benchmark 1-P-1: Performs locomotor and non-locomotors skills at a basic level, progressing
to simple sequences utilizing shapes, levels, directions, pathways, and ranges.

GLEs
1-P-1.1 Demonstrate an awareness of personal and general space while moving in different
directions.
1-P-1.2 Demonstrate correct form for the locomotor skills of walk, run, jump, hop, and gallop.
1-P-1.3 Demonstrate selected elements of space awareness movement concepts for levels and
directions, such as low, medium, high, up/down, forward/backward, right/left,
clockwise/counter-clockwise.

Benchmark 1-P-2: Demonstrates ways to manage body weight in a variety of situations alone or
within a group

GLEs
1-P-2.1 Maintain balance on preferred and non-preferred leg in a variety of positions and levels
for a minimum of five seconds.
1-P-2.2 Walk forward and sideways (feet should not cross) on a two inch line for a distance of
ten feet.
1-P-2.3 Demonstrate climbing up and down steps using alternating feet.
1-P-2.4 Demonstrate the ability to support body weight while hanging, without feet touching
the ground.

Benchmark 1-P-3: Performs manipulative skills using a variety of equipment in different
environmental conditions.

GLEs
1-P-3.1 Demonstrate the ability to strike an object using a variety of body parts.
1-P-3.2 Demonstrate the ability to roll a ball.
1-P-3.3 Demonstrate the ability to catch a tossed ball using the hands and/or body.
1-P-3.4 Demonstrate the ability to kick a stationary object.
1-P-3.5 Demonstrate the ability to throw an object underhand.
1-P-3.6 Demonstrate the ability to bounce a ball continuously using two hands.
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Benchmark 1-P-4: Performs basic rhythmic skills alone, with a partner, or within a group.

GLEs
1-P-4.1 Perform locomotor and non-locomotor movements to a steady beat.
1-P-4.2 Clap hands to a simple, rhythmic beat.

Standard 2: Applies movement concepts and principles to the learning and development of
motor skills.

The intent of this standard is to enable students to demonstrate elements of fundamental skills
and to use them in relation to the concepts of space, effort and relationships.

Benchmark 2-P-1: Integrates other content areas through movement.

GLEs
2-P-1.1 Identify parts of the body (e.g. head, knee, shoulder, back, elbow, hips, and ankle)
2-P-1.2 Demonstrate the ability to incorporate language arts, math, social studies, and science
concepts through movement activities (e.g., recognition of letters, numbers, animal
movements).

Benchmark 2-P-2: Demonstrates and uses a variety of relationships with objects.

GLEs
2-P-2.1 Understand and respond appropriately to the terms of over, under, behind, next to,
through, right, left, up, down, forward, backward, and in front of using the body and other
objects.
2-P-2.2 Demonstrate the ability to move directionally upon verbal cue (forward, backward,
sideways, around).

Benchmark 2-P-3: Identifies fundamental movement patterns.

GLEs
2-P-3.1 Recognize the locomotor skills of walk, run, jump, hop, gallop, levels and pathways
when demonstrated.
2-P-3.2 Identify non-locomotor skills of push, pull, bend, twist, stretch, and turn when
demonstrated.

Benchmark 2-P-4: Establishes a beginning movement vocabulary.

GLE
2-P-4.1 Demonstrate the ability to follow directions given the following movement vocabulary:
slow/fast, forward/backward, sideways, up/down, straight

Benchmark 2-P-5: Applies appropriate concepts to performance

17



GLE
2-P-5.1 Demonstrate ability to change movement patterns of walk, run, jump, hop and gallop
on command.

Standard 3: Exhibits a physically active lifestyle.

The intent of this standard is to enable students to develop positive attitudes toward regular
physical activity and its effect on personal well being.

Benchmark 3-P-1: Participates regularly in vigorous activities outside of physical education
class.

GLE

3-P-1.1 Participate regularly in a variety of non-structured and minimally organized physical
activities outside of physical education class (e.g., at home, recess, before school and after
school). Record using teacher/parent log.

Benchmark 3-P-2: Acknowledges that physical activity is good for personal well-being.

GLE
3-P-2.1 Explain how physical activity can improve one’s health.

Benchmark 3-P-3: Experiences and expresses satisfaction from participation in physical
activity.

GLE
3-P-3.1 Willingly participate in and attempt new physical activities during free time.

Standard 4: Achieves and maintains a health-enhancing level of physical fitness.

The intent of this standard is to encourage students to participate in activities that promote
health-related fitness.

Benchmark 4-P-1: Sustains activity from moderate to vigorous intensity levels while
participating in physical activity.

GLE
4-P-1.1 Participate for short periods of time (10 minutes) in moderate to vigorous physical
activities that cause increased heart rate and respiration.

Benchmark 4-P-2: Identifies physiological signs of moderate physical activity (e.g., fast heart
rate, sweating, increased breathing).
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GLE
4-P-2.1 Observe and describe the relationship and immediate effect of physical activity on the
heart, respiration, and perspiration.

Benchmark 4-P-3: Demonstrates activities that increase muscular strength and endurance.

GLE
4-P-3.1 Demonstrate sufficient muscular strength by supporting body weight in various
activities (bear walk, crab walk, seal walk).

Benchmark 4-P-4: Demonstrates moving each joint through a full range of motion.

GLE
4-P-4.1 Demonstrate the ability to correctly perform a variety of teacher-led flexibility
activities regularly during physical education.

Standard 5: Demonstrates responsible personal and social behavior in physical activity
settings.

The intent of this standard is to enable students to demonstrate safe practices, rules, and
procedures with little or no reinforcement.

Benchmark 5-P-1: Demonstrates established protocols with little reinforcement (e.g.,
playground, classroom, and gymnasium).

GLE
5-P-1.1 Follow rules, directions, and procedures from the instructor with reinforcement.

Benchmark 5-P-2: Acknowledges the importance of being aware of one’s surroundings and
acting in a safe manner in physical activity settings.

GLE
5-P-2.1 Demonstrate self-discipline and responsibility while actively participating in group,
individual and partner activities.

Benchmark 5-P-3: Works cooperatively (e.g., takes turns, is supportive, assists partner) with
another to complete an assigned task.

GLE
5-P-3.1 Cooperate with another student or small group in sharing equipment and space to
complete a task.

Benchmark 5-P-4: Applies the elements of socially acceptable conflict resolution in physical
activity settings (e.g., cooperation, sharing, consideration).
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GLEs

5-P-4.1 Demonstrate the characteristics of sharing and positive interaction during physical
activity.

5-P-4.2 Resolve conflicts with others in socially acceptable ways.

Standard 6: Demonstrates an understanding and respect for differences among people in
physical activity settings.

The intent of this standard is to encourage students to identify and demonstrate concepts of
cooperation, sharing, and consideration regardless of differences.

Benchmark 6-P-1: Recognizes the importance of seeking out, participating with, and showing
respect for people of like and different physical abilities.

GLE
6-P-1.1 Choose partners or playmates without regard to physical differences.

Benchmark 6-P-2: Interacts with others regardless of personal differences (e.g., gender,
ethnicity, disability).

GLE
6-P-2.1 Willingly participate with partners or groups in physical education activities regardless
of gender, cultural differences, and/or special needs.

Benchmark 6-P-3: Demonstrates a willingness to help a fellow student who has difficulty
completing a skill.

GLE
6-P-3.1 Demonstrate a willingness to encourage and help others in the physical activity setting
through actions and words.

Standard 7: Understands that physical activity provides the opportunity for enjoyment,
challenge, self-expression, and social interaction.

The intent of this standard is to encourage students to demonstrate cooperation with others in
dyads and small groups and to express their feelings through activity.

Benchmark 7-P-1: Describes the feelings that result from challenges, successes, and failures in
physical activity, alone or in groups.

GLE
7-P-1.1 Communicate likes and dislikes of activities when given an opportunity to share
(thumbs up, thumbs down, raising of hands, verbal responses).

Benchmark 7-P-2: Distinguishes feelings about and during physical activity.
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GLEs
7-P-2.1 Express positive feelings when describing activities.
7-P-2.2 Develop and demonstrate positive attitudes towards physical activity.

Benchmark 7-P-3: Displays a willingness to participate in new activities.

GLE
7-P-3.1 Willingly choose new activities in which to participate when given several options.
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Grade 1

Standard 1: Demonstrates competency in many movement forms and proficiency in a few
movement forms.

The intent of this standard is to enable students to demonstrate mature locomotor and non-
locomotor skills and combine these movements into smooth and rhythmical sequences in a
variety of conditions.

Benchmark 1-P-1: Performs locomotor and non-locomotors skills at a basic level, progressing
to simple sequences utilizing shapes, levels, directions, pathways, and ranges.

GLEs
1-P-1.1 Demonstrate all locomotor skills (walk, run, leap, jJump, hop, slide, gallop, and skip).
1-P-1.2 Demonstrate clear contrasts between slow and fast movements traveling in different
directions and in personal and general space without bumping into others or falling.
1-P-1.3 Demonstrate selected non-locomotor skills (push, pull, bend, twist, stretch, turn).
1-P-1.4 Distinguish between straight, curved, and zigzag pathways while traveling in various
ways.
1-P-1.5 Roll sideways, right or left, without hesitating (e.g., log roll).
1-P-1.6 Demonstrate the following body shapes: narrow, round, wide, and twisted body
shapes.

Benchmark 1-P-2: Demonstrates ways to manage body weight in a variety of situations alone or
within a group.

GLEs
1-P-2.1 Jump and land using a combination of one and two-footed takeoffs and landings
1-P-2.2 Demonstrate proper foot patterns in hopping, jumping, skipping, leaping, galloping,
and sliding.
1-P-2.3 Demonstrate control in balancing and locomotor movement activities.

Benchmark 1-P-3: Performs manipulative skills using a variety of equipment in different
environmental conditions.

GLEs
1-P-3.1 Demonstrate the underhand and overhand throw patterns.
1-P-3.2 Demonstrate the two-handed overhead throw pattern.
1-P-3.3 Catch and gently throw an object from self or another person.
1-P-3.4 Move to approach a stationary ball and kick it.
1-P-3.5 Strike an object upward continuously while using a variety of body parts and/or
equipment.
1-P-3.6 While stationary, dribble a ball continuously using the preferred hand.
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Benchmark 1-P-4: Performs basic rhythmic skills alone, with a partner, or within a group

GLEs
1-P-4.1 Create or imitate movement in response to rhythmic patterns and music.
1-P-4.2 Combine locomotor patterns in time to music.
1-P-4.3 Perform rhythmic patterns using body movements and manipulatives (e.g., parachute,
balls, sticks, ribbons).

Standard 2: Applies movement concepts and principles to the learning and development of
motor skKills.

The intent of this standard is to enable students to demonstrate elements of fundamental skills
and to use them in relation to the concepts of space, effort and relationships.

Benchmark 2-P-1: Integrates other content areas through movement.

GLEs
2-P-1.1 Identify the right and left sides of the body and movement from right to left and left to
right (dance).
2-P-1.2 ldentify various body parts and levels in performing physical activities.
2-P-1.3 Demonstrate the ability to incorporate language arts, math, social studies, and science
concepts through movement activities (alphabetize letters, counting, mass and weight, folk/line
dance).

Benchmark 2-P-2: Demonstrates and uses a variety of relationships with objects.

GLEs
2-P-2.1 Identify and demonstrate selected elements of relationship movement concepts of
objects, such as over/under, on/off, near/far, in front/behind, along/through, meeting/parting
surrounding, around, and alongside in isolated settings.
2-P-2.2 Demonstrate the ability to move directionally upon verbal and rhythmic cues.

Benchmark 2-P-3: Identifies fundamental movement patterns.

GLEs
2-P-3.1 Distinguish between a jog and a run, a hop and a jump, and a gallop and a slide.
2-P-3.2 Recognize levels and pathways when demonstrated.
2-P-3.3 Identify major characteristics of the basic manipulative skills of throw (using
underhand, sidearm, or overhand), catch, kick, and strike (using underhand, sidearm, or
overhand).
2-P-3.4 Apply movement concepts of walk, jog, and run to a variety of basic skills (e.g., throw,
catch, strike)

Benchmark 2-P-4: Establishes a beginning movement vocabulary.
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GLE

2-P-4.1 Demonstrate the ability to follow directions given the following movement vocabulary:

high/low, close/far, alone/partner, curved, zigzag, right/left, clockwise/counter/clockwise.

Benchmark 2-P-5: Applies appropriate concepts to performance.

GLE
2-P-5.1 Demonstrate the ability to combine any locomotor skills with concepts of space and
direction.

Standard 3: Exhibits a physically active lifestyle.

The intent of this standard is to enable students to develop positive attitudes toward regular
physical activity and its effect on personal well being.

Benchmark 3-P-1: Participates regularly in vigorous activities outside of physical education
class.

GLE
3-P-1.1 Participate regularly in a variety of physical activities outside of physical education
class (e.g., playing, bicycling, sport teams, gymnastics, and/or dance). Record using
teacher/parent log.

Benchmark 3-P-2: Acknowledges that physical activity is good for personal well-being.

GLEs
3-P-2.1 Identify the location of the heart and lungs and explain what happens during physical
exercise.
3-P-2.2 Distinguish between active and inactive lifestyles.

Benchmark 3-P-3: Experiences and expresses satisfaction from participation in physical
activity.

GLEs
3-P-3.1 Willingly attempt new physical activities when presented with a variety of options.
3-P-3.2 Exhibit both verbal and non-verbal indicators of enjoyment of, or satisfaction with,
physical activity.

Standard 4: Achieves and maintains a health-enhancing level of physical fitness.

The intent of this standard is to encourage students to participate in activities that promote
health-related fitness.

Benchmark 4-P-1: Sustains activity from moderate to vigorous intensity levels while
participating in physical activity.
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GLEs
4-P-1.1 Participate in sustained moderate to vigorous physical activities that cause increased
heart rate and respiration for a period of 15 minutes.
4-P-1.2 Identify changes in the body that occur during vigorous activity.

Benchmark 4-P-2: Identifies physiological signs of moderate physical activity (e.g., fast heart
rate, sweating, increased breathing).

GLEs
4-P-2.1 Describe and participate in a variety of physical activities that promote positive gains
in health-related fitness.
4-P-2.2 Identify that moderate levels of physical activity increase heart rate, respirations and
perspiration, etc. (e.g., running, galloping, and hopping).

Benchmark 4-P-3: Demonstrates activities that increase muscular strength and endurance.

GLEs
4-P-3.1 Demonstrate the ability to correctly perform a variety of teacher-led exercises for
muscular strength and endurance (crunches, squats, lunges, push-up choices, dyna bands,
musical activities).
4-P-3.2 Demonstrate sufficient muscular strength to bear body weight for climbing, hanging,
and momentary body support of the hands.

Benchmark 4-P-4: Demonstrates moving each joint through a full range of motion.

GLE
4-P-4.1 Demonstrate and identify flexibility activities for shoulders, legs, and trunk.

Standard 5: Demonstrates responsible personal and social behavior in physical activity
settings.

The intent of this standard is to enable students to demonstrate safe practices, rules, and
procedures with little or no reinforcement.

Benchmark 5-P-1: Demonstrates established protocols with little reinforcement (e.g.,
playground, classroom, and gymnasium).

GLE
5-P-1.1 Follow rules, directions, and procedures from the instructor with little reinforcement.

Benchmark 5-P-2: Acknowledges the importance of being aware of one’s surroundings and
acting in a safe manner in physical activity settings.
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GLE
5-P-2.1 Engage in activity in a diverse group setting without interfering with others.

Benchmark 5-P-3: Works cooperatively (e.g., takes turns, is supportive, assists partner) with
another to complete an assigned task.

GLE
5-P-3.1 Demonstrate cooperation and consideration of others in group activities (sharing and
taking turns).

Benchmark 5-P-4: Applies the elements of socially acceptable conflict resolution in physical
activity settings (e.g., cooperation, sharing, consideration).

GLEs
5-P-4.1 Exhibit behavior which exemplifies responsibility to avoid conflict, best effort,
cooperation, and compassion/empathy in a controlled setting.

5-P-4.2 Demonstrate socially acceptable conflict resolution during class activity.

Standard 6: Demonstrates an understanding and respect for differences among people in
physical activity settings.

The intent of this standard is to encourage students to identify and demonstrate concepts of
cooperation, sharing, and consideration regardless of differences.

Benchmark 6-P-1: Recognizes the importance of seeking out, participating with, and showing
respect for people of like and different physical abilities.

GLE
6-P-1.1 Positively interacts with others regardless of physical abilities.

Benchmark 6-P-2: Interacts with others regardless of personal differences (e.g., gender,
ethnicity, disability).

GLE
6-P-2.1 Show appropriate sportsmanship and sensitivity to diversity and gender issues.

Benchmark 6-P-3: Demonstrates a willingness to help a student who has difficulty completing a

skill.

GLE

6-P-3.1 Encourage fellow students who experience difficulty with a task by giving verbal cues,

visual cues, or demonstrations.
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Standard 7: Understands that physical activity provides the opportunity for enjoyment,
challenge, self-expression, and social interaction.

The intent of this standard is to encourage students to demonstrate cooperation with others in
dyads and small groups and to express their feelings through activity.

Benchmark 7-P-1: Describes the feelings that result from challenges, successes, and failures in
physical activity, alone or in groups.

GLE
7-P-1.1 ldentify and demonstrate acceptable responses to challenges, successes, and failures
during physical activity.

Benchmark 7-P-2: Distinguishes feelings about and during physical activity.

GLEs
7-P-2.1 Looks forward to participating in physical activity.
7-P-2.2 Identify a limited number of emotions related to how the student feels while
participating in physical activity.

Benchmark 7-P-3: Displays a willingness to participate in new activities.

GLE
7-P-3.1 Show signs of excitement and willingly participate when exposed to new activities,
skills, and movements.
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Grade 2

Standard 1: Demonstrates competency in many movement forms and proficiency in a few
movement forms.

The intent of this standard is to enable students to demonstrate mature locomotor and non-
locomotor skills and combine these movements into smooth and rhythmical sequences in a
variety of conditions.

Benchmark 1-P-1: Performs locomotor and non-locomotor skills at a basic level, progressing to
simple sequences utilizing shapes, levels, directions, pathways, and ranges.

GLEs
1-P-1.1 Demonstrate mature form for locomotor skills (walk, run, jog, leap, jump, hop, slide,
gallop, and skip).
1-P-1.2 Demonstrate locomotor skills combining two or more while using different levels,
tempo, directions, and pathways.
1-P-1.3 Demonstrate skills of chasing, fleeing, and dodging to avoid or catch others,
individually and with a partner.

Benchmark 1-P-2: Demonstrates ways to transfer body weight in a variety of situations alone or
within a group.

GLEs
1-P-2.1 Balance on one, two, three, and four body parts on the ground and on objects.
1-P-2.2 Demonstrate balance in symmetrical and non-symmetrical shapes from different basis
of support.
1-P-2.3 Jump from a variety of elevations and land using mature form (balanced knees and
ankles flexed, absorbing force).
1-P-2.4 Demonstrate control in traveling, weight bearing, weight transfer, and balancing
activities.
1-P-2.5 Demonstrate simple stunts that exhibit personal agility such as jumping, one and two
foot takeoffs, and landing with good control.

Benchmark 1-P-3: Performs manipulative skills using a variety of equipment in different
environmental conditions.

GLEs
1-P-3.1 Roll a ball to a target using proper form.
1-P-3.2 Throw a ball overhand for distance using proper form.
1-P-3.3 Catch an object above and below the waist using proper form.
1-P-3.4 Kick a rolling ball using a smooth, continuous running approach.
1-P-3.5 Strike an object upward continuously while using a short handed paddle or racket.
1-P-3.6 Strike an object using a long-handled implement (e.g., underhand, sidearm, or
overhand)
1-P-3.7 Dribble a ball continuously while moving using dominant and non-dominant hand.
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1-P-3.8 Dribble a ball continuously while moving both feet.

Benchmark 1-P-4: Performs basic rhythmic skills alone, with a partner, or within a group.

GLEs
1-P-4.1 Demonstrate a smooth transition between even-beat and uneven-beat locomotor skills
in response to music or an external beat.
1-P-4.2 Combine locomotor patterns in time to music while changing directions.
1-P-4.3 Perform rhythmic sequences related to simple folk dance or ribbon routines.
1-P-4.4 With a partner, demonstrate rhythmic sequences related to simple folk dance or ribbon
routines.

Standard 2: Applies movement concepts and principles to the learning and development of
motor skills.

The intent of this standard is to enable students to demonstrate elements of fundamental skills
and to use them in relation to the concepts of space, effort and relationships.

Benchmark 2-P-1: Integrates other content areas through movement.

GLEs
2-P-1.1 Combine movement patterns and body planes (front, back, side).
2-P-1.2 Demonstrate the ability to incorporate language arts, math, social studies, and science
concepts through movement activities (word analysis, math concepts such as addition and
subtraction facts, science of spin, and geography).

Benchmark 2-P-2: Demonstrates and uses a variety of relationships with objects.

GLEs
2-P-2.1 Manipulate an object using hands or feet through a series of cones or other objects.
2-P-2.2 ldentify and demonstrate selected relationship movement concepts of objects and/or
people while maneuvering through a student- or teacher-made obstacle course.

Benchmark 2-P-3: Identifies fundamental movement patterns.

GLEs
2-P-3.1 Distinguish between a leap, gallop, and skip and explain key differences and
similarities of movement.
2-P-3.2 Recognize combined locomotor skills, levels, and pathways.
2-P-3.3 Identify major characteristics of the basic manipulative skills of bouncing and
dribbling and explain the key difference and similarities of those movements.

Benchmark 2-P-4: Establishes a beginning movement vocabulary.
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GLE
2-P-4.1 Demonstrate the ability to follow directions given the following movement
vocabulary: light/heavy, balance, twist, kick, strike.

Benchmark 2-P-5: Applies appropriate concepts to performance.

GLE
2-P-5.1 Demonstrate the ability to combine locomotor and non-locomotor skills into complex
movement sequence (e.g., dribble while running, rope jumping)

Standard 3: Exhibits a physically active lifestyle.

The intent of this standard is to enable students to develop positive attitudes toward regular
physical activity and its effect on personal well-being.

Benchmark 3-P-1: Participates regularly in vigorous activities outside of physical education
class.

GLE
3-P-1.1 Keep a log of participation in a variety of unstructured or structured and/or organized
physical activities outside of physical education class.

Benchmark 3-P-2: Acknowledges that physical activity is good for personal well-being.

GLEs

3-P-2.1 Recognize and identify the health related physical fitness components.

3-P-2.2 Identify at least one activity associated with each component of health-related physical
activity.

Benchmark 3-P-3: Experiences and expresses satisfaction from participation in physical
activity.

GLE
3-P-3.1 Identify positive feelings that result from participation in physical activity.

Standard 4: Achieves and maintains a health-enhancing level of physical fitness.

The intent of this standard is to encourage students to participate in activities that promote
health-related fitness.

Benchmark 4-P-1: Sustains activity from moderate to vigorous intensity levels while
participating in physical activity.
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GLEs
4-P-1.1 Identify and participates in sustained moderate to vigorous physical activities that
promote cardiovascular, muscular, and flexibility benefits for a minimum of 50% of class time.
4-P-1.2 Identify changes in the body that occur during vigorous activity.

Benchmark 4-P-2: Identifies physiological signs of moderate physical activity (e.g., fast heart
rate, sweating, increased breathing).

GLE
4-P-2.1 Compare and contrast changes in heart rate and perspiration before, during, and after
physical activity by counting heart rate for six seconds and adding a zero.

Benchmark 4-P-3: Demonstrates activities that increase muscular strength and endurance.

GLEs
4-P-3.1 Perform numerous repetitions of activities involving strength and muscular endurance
(crunches, push-ups, pull-ups).
4-P-3.2 Lift and support his/her weight in selected activities that develop muscular strength and
endurance of the arms, shoulders, abdomen, back, and legs such as hanging, hopping, and
jumping.

Benchmark 4-P-4: Demonstrates moving each joint through a full range of motion.

GLEs
4-P-4.1 Demonstrate and explain flexibility and its importance for injury prevention during
physical activity.
4-P-4.2 Perform appropriate exercises for flexibility in shoulders, legs, and trunk.

Standard 5: Demonstrates responsible personal and social behavior in physical activity
settings.

The intent of this standard is to enable students to demonstrate safe practices, rules, and
procedures with little or no reinforcement.

Benchmark 5-P-1: Demonstrates established protocols with little reinforcement (e.g.,
playground, classroom, and gymnasium).

GLE
5-P-1.1 Follow rules, directions, and procedures from the instructor while participating in
physical education.

Benchmark 5-P-2: Acknowledges the importance of being aware of one’s surroundings and
acting in a safe manner in physical activity settings.

GLEs
5-P-2.1 Demonstrate an ability to handle equipment safely and properly.
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5-P-2.2 Select and use appropriate protective equipment in preventing injuries such as helmets,

elbow/knee pads, wrist guards, proper shoes, and clothing.

Benchmark 5-P-3: Works cooperatively (e.g., takes turns, is supportive, assists partner) with
another to complete an assigned task.

GLE

5-P-3.1 Demonstrate cooperative interaction in small and large group activities without teacher

interaction.

Benchmark 5-P-4: Applies the elements of socially acceptable conflict resolution in physical
activity settings (e.g., cooperation, sharing, consideration).

GLE
5-P-4.1 Demonstrate socially acceptable behavior to resolve conflicts through successful
communication with peers and teachers.

Standard 6: Demonstrates an understanding and respect for differences among people in
physical activity settings.

The intent of this standard is to encourage students to identify and demonstrate concepts of
cooperation, sharing, and consideration regardless of differences.

Benchmark 6-P-1: Recognizes the importance of seeking out, participating with, and showing
respect for people of like and different physical abilities.

GLE
6-P-1.1 Willingly participate with students with varying skill and fitness levels in controlled
settings.

Benchmark 6-P-2: Interacts with others regardless of personal differences (e.g., gender,
ethnicity, disability).

GLE
6-P-2.1 Demonstrate respect for all students regardless of individual differences in skill or
ability.

Benchmark 6-P-3: Demonstrates a willingness to help a fellow student who has difficulty
completing a skill.

GLE

6-P-3.1 Acknowledge one’s opponent or partner before, during, and after an activity and gives

positive feedback on their performance.
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Standard 7: Understands that physical activity provides the opportunity for enjoyment,
challenge, self-expression, and social interaction.

The intent of this standard is to encourage students to demonstrate cooperation with others in
dyads and small groups and to express their feelings through activity.

Benchmark 7-P-1: Describes the feelings that result from challenges, successes, and failures in
physical activity, alone or in groups.

GLE
7-P-1.1 Accept personal responsibility for one’s challenges, successes, and failures during
physical activity.

Benchmark 7-P-2: Distinguishes feelings about and during physical activity.

GLEs
7-P-2.1 Demonstrate respect for self, others, and equipment during physical activity.
7-P-2.2 Identify emotions before, during and after participating in physical activity.

Benchmark 7-P-3: Displays a willingness to participate in new activities.

GLE
7-P-3.1 Identify a new activity and participate in it.
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GRADE THREE

Grade-Level Expectations




GRADE 3

Standard 1: Demonstrates competency in many movement forms and proficiency in
a few movement forms.

The intent of this standard is to demonstrate refined fundamental movement patterns.
Attainment of mature motor skills and combinations of skills are performed. In addition,
students should be able to acquire some specialized skills basic to a movement form and
to use those skills with a partner.

Benchmark 1-E-1: Demonstrates mature form in locomotor, non-locomotor,
movement concepts and manipulative skills.

GLEs
1-E-1.1 Demonstrate and understand the spatial awareness movement concepts (e.g.,
personal space, general space and boundaries) in individual/partner activities and
group.
1-E-1.2 Demonstrate directional awareness movement concepts and pathways (e.g.,
up/down, forward/backward, right/left, and clockwise/counterclockwise, diagonal,
zigzag, curved, and straight) in individual/partner, and group settings.
1-E-1.3 Demonstrate the ability to combine directional awareness, movement, and
pathways (i.e., up/down, forward/backward, right/left, and clockwise/counterclockwise,
diagonal, zigzag, curved, and straight) in individual/partner, and group activities.

Benchmark 1-E-2: Combines a variety of motor skills for specific sports with a
stationary and/or moving partner.

GLEs
1-E-2.1 Demonstrate a combination of two movement concepts while performing
various skills (e.g., sliding while dribbling a ball in a curved pathway in general space,
trap and pass, catch, pivot, and dribble a ball, volley ball with racquet/paddle while
moving)
1-E-2.2 Demonstrate chasing, dodging and fleeing skills from an individual during low
organizational games.

Benchmark 1-E-3: Exhibits ability to manipulate objects in games and lead-up activities
(e.g., engages in simple games requiring manipulative skills).

GLEs
1-E-3.1 Identify and demonstrate the critical elements for manipulative skills. (i.e.
catch, kick, dribble, strike, volley, and, throw).
1-E-3.2 Manipulate a variety of objects with different sizes, shapes and weights. (i.e.;
dribbling/throwing a tennis ball or. dribbling/throwing a basketball; volleying with a
beach ball or. a volleyball; catching a football or. a yarn ball) with control (correct
force, opposition).
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1-E-3.3 Individually develop combinations of movements into sequences while
manipulating a variety of objects.

1-E-3.4 Balance on a variety of objects (e.g., balance boards, skates, scooters, beams,
exercise balls, hoppity-hop).

1-E-3.5 When using catching and throwing skills, demonstrate the ability to change
directions and maintain balance, while the body is in motion with an object.

Benchmark 1-E-4: Demonstrates the ability to perform rhythmic movement patterns and
dances (e.g., performs rhythmic body movements and communicates ideas and feelings
with and without music).

GLEs
1-E-4.1 Demonstrate a simple repeating rhythmic sequence by combining a variety of
locomotor skills.
1-E-4.2 Performs simple rhythmic patterns using body movements and manipulative
skills (balls, ribbons, Lummi sticks)

Standard 2: Applies movement concepts and principles to the learning and
development of motor skKills.

The intent of this standard is for students to use critical elements to refine personal
performance of fundamental motor skills and selected specialized motor skills. They
should be able to identify and apply concepts that impact the quality of movement
performance in increasingly complex movement situations.

Benchmark 2-E-1: Integrates movement concepts with other content areas (e.g.,
measuring distances and timing races or events).

GLEs
2-E-1.1 Demonstrate fundamental motor skills and movement concepts through grade
appropriate language arts. (e.g., action stories, movement vocabulary, body spelling)
2-E-1.2 Demonstrate fundamental motor skills movement concepts through grade
appropriate math (e.g., skip counting, time, clock skills, addition, subtraction,
multiplication, division)

Benchmark 2-E-2: Applies critical elements to improve personal performance in
fundamental and selected specialized motor skills (e.g., describes and demonstrates body
positions for each part of an overhand throw).

GLEs
2-E-2.1 ldentify critical elements/mechanics for manipulative skills of throwing and
catching (e.g., step forward opposite foot, arm position, step and follow through).
2-E-2.2 Recognize proper techniques for a variety of fundamental skills while
practicing with a partner.
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Benchmark 2-E-3: Recognizes and describes critical elements of more complex
movement patterns (e.g., describes the use of the arms, as well as the legs, in performing
jumping for distance and height).

GLEs
2-E-3.1 Assess one’s own performance, while throwing and catching, using a
checklist/rubric.
2-E-3.2 Assess peer’s performance, when performing movement patterns (i.e., throw
underhand; overhand throw; chest pass; overhead throw/pass; catching high, rolled and
low ball) using a checklist/rubric.
2-E-3.3 Illustrate correct movement patterns for complex movement activities. (e.g.,
draw a picture, find pictures in magazines, and use technology to locate diagrams)

Benchmark 2-E-4: Employs the concept of efficient and effective practice to improve
skills in appropriate settings (e.g., repeating the skill of basketball lay-ups in a gym or
playground setting).

GLEs
2-E-4.1 ldentify two key components for improving skills.
2-E-4.2 ldentify inefficient movement for running, throwing, and catching. (e.g.,
arm/leg movement pattern)
2-E-4.3 Practice skills for which improvement is needed in isolated settings.

Standard 3: Exhibits a physically active lifestyle.
The intent of this standard is to develop an awareness of participation in physical activity
as a conscious decision and personal choice for both enjoyment and health-related

benefits.

Benchmark 3-E-1: Describes the physical benefits of participation in health-related
activities.

GLEs
3-E-1.1 Name the components of health-related fitness (cardio respiratory endurance,
muscular strength and endurance, flexibility, and body composition)
3-E-1.2 ldentify the impact of short-term physical activity on one’s physical health.

Benchmark 3-E-2:  Identifies several moderate to vigorous physical activities that
provide personal pleasure and participates in them (e.g., participates in youth league
soccer after school, or joins in a pick-up game of basketball).

GLEs
3-E-2.1 Students will name types of moderate and vigorous activity (e.g., journal,
discussion, illustrations of contrasting pictures).
3-E-2.2 ldentify opportunities for physical activity within the school and community.
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Benchmark 3-E-3: Selects and participates regularly in physical activities for the
purpose of improving skill and health (engages in activities that promote cardiovascular
fitness).

GLEs
3-E-3.1 Participate in physical activities that are moderate in intensity level outside of
physical education for 30 minutes per day most days of the week and document (i.e.;
activity log, journal).

Standard 4: Achieves and maintains a health-enhancing level of physical fitness.
The intent of this standard is to match different types of physical activity with underlying
physical fitness components including moderate to vigorous physical activities in a

variety of settings.

Benchmark 4-E-1: Identifies several activities related to each component of health-
related fitness.

GLEs
4-E-1.1 Describe and identify aerobic and anaerobic activities (e.g., 50 yard dash vs. 1
mile race, push-ups vs. swimming laps, bowling vs. bicycling)
4-E-1.2 Describe and identify flexibility activities (e.g., yoga, Dance, gymnastics,
martial arts)
4-E-1.3 Describe and identify muscular strength and endurance activities (e.g., push-
ups, pull-ups, crunches, changing a tire, walking up a hill, rock climbing)

Benchmark 4-E-2: Participates in self-assessment for health-related fitness.

GLE
4-E-2.1 Participate in health-related fitness assessments.

Benchmark 4-E-3: Selects an activity program that is designed to improve health-related
fitness.

GLEs
4-E-3.1 Select, participate in, and log extra-curricular activity that improve health-
related fitness either at school or in the community.
4-E-3.2 Identify health-related fitness components to enhance throughout the school
year.
4-E-3.3 Perform and log activities or exercises that relate to one or more of the fitness
components.
4-E-3.4 Students participate in, and log, games and activities that work towards
improvement of age-appropriate levels of health-related fitness.
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Standard 5: Demonstrates responsible personal and social behavior in physical
activity settings.

The intent of this standard is to develop activity-specific safe practices, rules, procedures
and etiquette.

Benchmark 5-E-1: Demonstrates good sportsmanship and fair play in a variety of
settings.

GLEs
5-E-1.1 Identify and model examples of good sportsmanship and fair play.
5-E-1.2 Demonstrate respect for all students regardless of individual differences in
skills and abilities during individual and group activities. (e.g., taking turns, sharing
equipment, encouraging others, making positive comments)

Benchmark 5-E-2: Recognizes and avoids unsafe practices and situations.

GLEs
5-E-2.1 State safety rules and practice for participation in selected grade level activities.
5-E-2.2 Comply with rules and procedures during grade appropriate group and
individual activities.
5-E-2.3 Remain on assigned task until directed by teacher.
5-E-2.4 Demonstrate understanding and concern for safety of self and others during
games/activities.

Benchmark 5-E-3: Works cooperatively with teachers and peers to reach a common
goal.

GLEs
5-E-3.1 Follow directions and rules during school hours. (e.g. line behavior, entering
and exiting gym and play area)
5-E-3.2 Identify key behaviors which exemplify each of the personal/social character
traits of responsibility, best effort, cooperation, and compassion in isolated settings
5-E-3.3 Demonstrate self-control in physical activity settings (e.g., good sportsmanship,
teamwork, cooperation, diversity)

Benchmark 5-E-4: Exhibits independence and ability to succeed in groups.

GLEs
5-E-4.1 Cooperate with classmates by staying on task, taking turns, and sharing
equipment.
5-E-4.2 Demonstrate responsible behavior in game/activity settings.
5-E-4.3 Utilize positive statements to encourage others in games and activities.

Benchmark 5-E-5: Accepts and gives constructive feedback.
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GLEs
5-E-5.1 Apply critical elements from feedback to improve motor skills
5-E-5.2 Provide appropriate feedback from the teacher, partner or self in a positive
manner.

Standard 6: Demonstrates understanding and respect for differences among
people in physical activity settings.

The intent of this standard is to build on the foundation laid in early grades that
encourages students to develop cultural/ethnic self-awareness.

Benchmark 6-E-1: Displays positive attitudes toward self and others through physical
activity.

GLEs
6-E-1.1 Recognize and understand disabilities that may affect one’s participation in
physical activity
6-E-1.2 Demonstrate respect for the ideas of others, attempting to compromise and
communicate appropriately through physical activity.

Benchmark 6-E-2: Demonstrates tolerance for individual differences.

GLEs
6-E-2.1 Cooperate with any child, with or without disabilities, in the class, as a partner
or in group settings.
6-E-2.2 Demonstrate cooperation by supporting and encouraging others of different
abilities/skill levels and ethnicity.

Benchmark 6-E-3: Explores the role of history in physical activities/games, sports of
United States and other countries.

GLEs
6-E-3.1 Participate in age appropriate activities/games and sports played by children in
the United States
6-E-3.2 Participate in popular activities/games and sports played by children in other
countries.

Standard 7: Understands that physical activity provides the opportunity for
enjoyment, challenge, self-expression, and social interaction.

The intent of this standard is to identify activities that will challenge, encourage and
promote the enjoyment and commitment to engaging in regular physical activities.

Benchmark 7-E-1: Exhibits positive feelings about participation in physical activity.
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GLEs
7-E-1.1 Identify activities that are enjoyable and that provide success with students of
similar skill levels.
7-E-1.2 ldentify positive feelings experienced during physical activity.

Benchmark 7-E-2: Engages in the challenge of new activities.

GLEs
7-E-2.1 State personally challenging physical activity (ies).
7-E-2.2 Choose and participate in a new or different physical activity.

Benchmark 7-E-3: Participates enthusiastically in independent and interactive physical
activities.

GLE
7-E-3.1 During physical education class, willingly participate in games and activities
with peers.

Benchmark 7-E-4: Participates in and designs games, gymnastics, and/or dance to
increase participation and enjoyment of activities.

GLE
7-E-4.1 Satisfactorily complete assignments for activities requiring game design,
gymnastics and /or dance performance. (teacher will provide rubric for assignment.)

Benchmark 7-E-5: Acknowledges the role of games, sports, and dance in getting to
know and understand self and others.

GLEs

7-E-5.1 Describe how cooperation, understanding strengths and weaknesses in self and

others can be used in problem-solving strategies in order to achieve success.
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GRADE 4

Standard 1: Demonstrates competency in many movement forms and proficiency in a
few movement forms.

The intent of this standard is to demonstrate refined fundamental movement patterns.
Attainment of mature motor patterns and variations of skills and skill combinations are
performed. In addition, students should be able to acquire some specialized skills basic
to a movement form and to use those skills with a partner.

Benchmark 1-E-1: Demonstrates mature form in locomotor, non-locomotor movement
concepts, and manipulative skills

GLEs
1-E-1.1 Demonstrate spatial awareness movement concepts for location (e.g., personal
space, general space and boundaries) individual/ partner, and group activities.
1-E-1.2 Apply space awareness movement concepts of direction and pathways (e.g.,
up/down, forward/backward, right/left, and clockwise/counterclockwise, diagonal,
zigzag, curved, straight and) in individual/partner and group activities.
1-E-1.3 Apply combinations of directional awareness movement concepts and
pathways (i.e., up/down, forward/backward, right/left, and clockwise/counterclockwise,
diagonal, zigzag, curved, straight and) in individual/partner, and group activities
1-E-1.4 Apply all spatial awareness movement concepts for levels (i.e., low, medium,
and high) with mature forms of selected fundamental motor skills.
1-E-1.5 Apply relationship awareness concepts (i.e., large/small, far/near, over/under,
above/below, behind, in-front, in/out, between/through, front/back) in individual and
small group settings using people and objects.

Benchmark 1-E-2: Combines a variety of motor skills for specific sports with a
stationary and/or moving partner.

GLEs
1-E-2.1 Demonstrate a combination of movement concepts while performing various
skills (e.g., sliding while dribbling a ball in a curved pathway in general space, trap and
pass, catch and pivot, volley ball with racquet/paddle while moving)
1-E-2.2 Demonstrate chasing, dodging and fleeing skills from individuals and objects
during games/activities.

Benchmark 1-E-3: Exhibits ability to manipulate objects with fundamental motor skills
necessary to participate in games and lead-up activities (e.g., engages in simple games
requiring manipulative skills).
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GLEs
1-E-3.1 Apply knowledge of selected critical elements while performing movement
concepts and selected manipulative skills: catch, kick, foot dribble, strike with a short-
handled implement and with the hand, chest pass, bounce pass, hand dribble, throw and
volley in individual and group settings.
1-E-3.2 Manipulate a variety of objects with different sizes, shape and weights while in
partne